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;ejd experiences rePrEEEﬂt an 1mpurtaﬂt dimension uf the tEEEth

education curriculum. Since AACTE ehdursed the f;eldaurjented apprnach

in 1976, EEVEfEl states have q:gnlfiuantly *ngreased the amaunt oi

required uagly fieid experienu (prlnsun aﬂd Husrle, 1979). Ihé.

M\

underlying ass*’ptlun is that fleld experience; ﬁutruuly pfuvidéu
preservice teachers with_g variety of instructional opportunities, but

enable prospective teachers to better Cénffﬂﬁt;

LT psyéhulugig§lly,auﬂ"ﬁééégu i ally, the realities of teachlng.

e *":“4_ Book, Byers and Freeman (1983) in g,réuéﬁt suuéy on student

= £ B .
5

expectations and teacher education, found, not surprisingly, that most.

preservice teachers continue to view "experience as the best teacher.”

Given this belief that field experiences are the best source of

prufess:unal knuuledge, the researuhers vanted to determine Spézifiuslly i
whatbﬁrusefvicé ieauhgfs.ex?Eéteé théy would learn from their expukuf§= |
ﬁu the classruam feal'ii and to det ﬁ;ﬂE‘hD? those expe tjunsiﬁightr

influence teacher éduuaturs,

®

BACKGROUND AND PURPOSE

Research on field expefiénces is stjll relatively limited. Much of

tﬁévégpifié 1 work completed with fegaf& to field ?ipEfiEﬁEES has
- focused on étuﬂgﬁt teéuhiug_l Only receﬁtly;ﬁavé:uésua;éherz begun to
investigate the natire of - the pre-student teauhing component.
-hEIEI {1979), for- example,_attempted to determ;ne the Effects of
,arly.fiéiﬂ expérigﬂugg on sﬁudEﬂt taachérs SElfﬁééﬂéeptstﬁﬂ |
performance. Shé‘fuund that ééfly;field experiences afd positively

effect self-c Eﬂcept, but had 11ttle or no EffEtt ‘on the student

"§Ef£§rmancei Sghe?%r observed that preservice teachers with

teachers
'{ .
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early field experiences "had significantly more ‘positive self-céncepts

Ehan thé NF (n@ Early fieid"expéfiEﬂcE) 5ﬁudent teachers by the end of

ééares at the begiﬂﬁiﬁg'éf”st dent teachlng (pp. 212- 213) ) Sunal

(1980) was also i rested in the laﬁgﬂtéfm effects of pre- =studen -

teaching fiéld_éxperienzgs, but unlike Scherer, he fcuﬁd that early .

© field experiences did not appear to make a significant differemce in

student teacher perceptions of role Expeét ations or teacher behaviors.

Southall ;and Dumas (1981) conducted a sufvgy to determine- what

" types of activities were expected of students during Eéfly field

experiences. They found that field experiences varied tremendously in

content and nature with some eafly field experiences "involving students

in actual planning and full-class instfuétian§ while others restrict the

oy

experience to observation and non-instruction related activities"

(p. 298);5

Marso 61971) fouﬂd that ‘gstudents wlth early field ExpEfiEﬁEés d;é A
?Efééivévﬁhat they were mére prepared for teaching than were thé;r ﬂEEfEa
"who' had no Qppgfﬁgﬁifiés*féf éissgrapﬁ instruction ptga% ta-étudéﬁ%
“.teaching. In-g Siﬁiiaf stuéji Euftén and stgrnr(l§793'uséd the
Minnésdtg TESEger Attituég)in§éﬁto§y (MTAI) to &étérmiﬁézthe?effezﬁs of t
early field g#périEﬁce iﬁ?alvgment_ Tﬂey fouﬁdhtﬁat fiElﬂ-EﬁpEriEﬂéés

.. & e o o ’ . ) | } .
did have a salutary effect on the prgservicéztzazharsi overall attitude

LR

toward teaching. o o o - .

) - o :}_; . .
" Applegate and Lasley§(l982, 1933):Q§nducted studles to determin

oth_ the Expé:tatians and prﬂblems of caaperatlng tea éhéts for early

,s'b B
" field expe rience stuﬂ ts. In the 1983'expécta§iﬁn study, the
:esggr;hgts identified four facteors: (1) expec ions faf'fjélé

Aruitoxt provided by Eic:



| ElpEtiEﬁEE sEudEﬁt tFES) behavicr: and attltudes, (2) Expectatlans for
:FES initiative*aﬂd_enthusiasm; (3) expectations fér FES sdaptability and
support, aﬁd (4) Expectatiaﬁs for FES prgf5551an311$mi In the prgblgm
5tudy (Applegate and Lasley, 1982), six problem areas suffsced
(ll problems with the FES' DIiEﬂEEEi?ﬁ to tescﬁiﬁg;‘cz) prElémg in

Uﬁﬂérstandiﬁg the pargnéréhipAéf teaching; .(3) problems with FES

A1

!

praf2551an alism; Cﬁ)lprnblemS‘wiEh the FE§' artitudes and values;
s

"(5) problems with the FES‘ Enthusiasm for teaching; gﬁd, (E)ipfoblems

with the FES' planning and ﬁfganlsatlmnal Ekllls.

This investigation was conducted as a fgllaw=up to the cooperating

téacher research cited above and réprésgﬂts part one of a two part study

on field experience students. In this study the focus was on : . f

i

‘identifying the field experience students' expectations.for early field

“experiences. The TEEEaféthS postulated that. if kﬁmwiedge abﬁut'yhat'fﬁ

fleld experience Etudents Expect were svs;lable, teacher Edu: rg could

structure field experie es that build én:thgse Expéctstlans aﬂé
passlbly reduce the ﬂumbér of prablems preservlce tea:hers, ca0perating
teazhers aﬁd uﬁlve ~sity supervisafs canffanz once field activities are

initiated. Specifically, the feseaf:h focused on:two .primary research

-

questions:

AR . 1. What do presefvlcé teachers expect to learn from - o -
T T Early fleld experiences? : C T

hw

o 2. What . UﬂdErlylﬂg constructs can be inferred from the
Early flelé ExpEfleﬂEE stuaents “expectations?

H

The resear:h design emplayed for this sfudy wvas used in seueral

earlier stuﬂies zgnﬂuctgd'by Gruickshank; Kennedy and Myers Cl??é), o Uy
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'7 ’ Cruif;kshaﬂk . (% :, 3 Y extAT e

1983).
ses In

wetie Uy o oyl

-phase inclwdest ~hie mollleciion
they expect o le.fri .. their

fifty-four (.54 -lesuiiptions
teacher prepai.
:instituﬁaﬁﬁﬁy
a combination of public and p

Phase two included a éa”

group of Dhla calle and

added to 1mprave the TEPTESEﬂtatIVEﬁESS of the 1n5tltutlonal :amplei

Again the institutions varied

private and four were public.

(ﬁypisally the dean or head of tea

ifuti ons

wWere

i

(FESCL=1) formsgttatal ef-SDD_fofmé) and asked to éistr

tudents enrolled in a course

1:1978), and Applegate and Lasley (1982,

The colleges vafied in size, geogr

i i peog n an eré\\\\
ivate institutions. \

universities,

aﬁd field expérieﬁﬁe coordinator for state univeréiiieg}

sent appraximately 50 "Field Expé'

with a field experience requirement.

Y
N
5

N . )
the data collection prazéasj The first .

of ﬂg criptions from students about what

field Eﬁ?EfiEﬁces; Thr Vg hundred aﬁé
weré recorded by 197 studenﬁs En;\iiéd in -~
N

aphic 1QEE ion d

sight of Ohio' . teacher tfainlng

le (n=291) which was drawn from the same

—

i i
exzept two iﬁstituEiOﬁs wvere

in geagraph;; 1gcat13n and 5132, six

FéprSEﬂtsEives ‘from ‘each’ institution a

cher education for private
ence Student Check Lists-1"
ibute ‘them to

The

i

reseschers also asked that the forms be distributed to both Elemeﬁaéry

and secondary level students.

forms or appféximstelyféﬁi of the.EES L=1's were feturﬁed and ana 1y d

Sixfyeflve (65) of the stud

E

experiences.

sophomores; 41 juniors and 3 were seniors.
= £

ts were ma
huﬁdrad thirty-nine (239) studéﬁts reported

One hundred thirty-four (134)

From the 500 forms distribited, 291

ale; 226 were female. Two

having earlier fiel&

were college freshmen; 105
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Aruitoxt provided by Eic:



INSTRUMENTATION s o co-
Subjects in phase'one were asked to complete two forms which called
for students to describe what they would. like to learn about or do
duflﬁg their field experlena es. The instrument asked the teachers to
' complete a sentence stem: "In my field experiences, I want to ..."
Eich student was given .two fafﬁs-r A sample student Tesponse was:
"In my .field experiences T want ra see first-hand how
teachers d;sclpllne students. I've heard about all the
-methods and T can't decide which will be best for me.
Maybe,vlf I see some teachers work with dls:;pliﬂe ‘%23
problems it will help me make up my mind." ) ] o
Iﬁ phase two of the study the des¢r1ptlgns gollgczed duf;ng pha ﬂa?%;%*’*;
one were used to develop items for an instrument Eﬁtitled'"Field -
Experiences Student Check List-1." Rgspcndgﬁés'uere asked to indicate,
on a Likert-type scale of strongly agree to strongly disagree, vwhether
they expected particuvlar experiences or skills from their field )
experiences. Examples of three items.that appear on_ the FESCL-1 afE'
\ e , L ' o
N e o ' , : 2 ]
_EE_,_E’E 1. I war:‘; to see if I'm really gaiﬁg to like
' - - teaching. A
. PO SRR S . . o
e 2. | I want to find-out how teachers kecp students

interested in learning. : 5

e 3] 1 want to learn how to keep the attention of
' ~_ the whole class. .

?afaga:h of 57 items on the checklist, preservic¢e students provided

info fmatlcﬂ about their expectations ‘for .working in the upcoming field

,gxperiehce_ s
5551¥515 f
_% ; . To dEtErmlﬂE what prEestuﬂent taathers expect-from early f:eld'

= +
e

experie ﬂ;gsg’aﬁ item analysis wus conducted. Simple descriptive
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statistics

students.

These item

'm

.or expectations are indicate

werw w.ed . to determine which items held most a

[« ™
[
N
3

“*Table 1 e
.Items with Mean 4.5
‘ Expectations Mean

45 -

49

™

o

I want to gain some-ideas to
lessnonsz more interesting. ‘

I want to prepare myself for
teaching. :

I want to gain confidence in m)

a teacher.

B
[n]

wan
nteres

oy
o
[
o
oo
)
']
]
jo |
[
=
mw

1 wané“téibeginrt@ develop my own

teaching style.

I want to know what is expected of .me

in the teaching profession.

1 want to get experience in front of ‘a
group of students.

I want to learn how-to keep
of the-whole class.

4,61

454

4.54
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determine the undarlylng canstfucta,zhat”ﬂifﬁt be-inferred from .
o e . TR \ . : o . .
clusteérs of Expegtatians, s'éémman,fa:tcf analysis technique was

. ¥ - _
empinyéd;' Fnllaw1ng EDﬂStqutlDﬂ of a correlation matrix, the data were

T

[»]

ad o . _x Q . 3 o . : .
subjected to priﬂgiple axls_rgta ion .to maximize the amount of variance

\u L

accounted.for in the factor solutionm. S ed multiple correlations

q
were used as estimates of cammunélityi The prgceduré, used
) i .

specified by computer package SPSS.

£
m
.M
I

. . .- L
Four criteria were used to determine the ﬁumber of factors present:

#

-factor soluti That salutlgn was accep;ed for final oblique

promax rotation to produce a f&lgtiv ly meaningful factor pattern. .. .
Upon examination, -the factors wzrgAnameﬂ and described in terms of )
;f o : v S A . .
pre-stude nt ‘teacher expectations for early field éxperiEﬁces_ * The names

andfgehefal descriptions g%VEn each factar are prcv:ded belDw.
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taschéfs want to learn how véteran:teazhérs perform ac

takes tgﬁkeéﬁ‘étudgnts on task and in alved

ExPEﬁtatlan fo Unﬂﬁfst#ﬁd:ng Varzaus Sehaml and

Factor 5: Inde
Classroom Settings
Prospective teachers expect that field experiences will
enable them to understand how different teachers function -

“in the same school setting and to see how different.
- teachers react to classroom problems in diverse cultural
- contents..

DAg ling Directly with Students
hers expect that early field expeflences

s ive te e T
1 serve as an opportunity to deagl d;re:tly with
de nts and to work with students who have. sperlal
arn :

ng ﬁéédg. o

ns of Early field

rr
jop
1]
m
o
vl
i
n
"t
[
rt
[
ﬂ:l\

This study sttempted to jdéﬁtify

experience studénts and gfaup them 1ﬂtD areas thraugh the use nf factor

analysis. ~Those areas or factors will now be discussed.
‘The first factor related to the. early field experience students'

eapectat ions for assessing thé'égﬁpléﬁitigs of teaching. Prospective
4 i ) .

Cm
r+
o 11
I

ok
i
.

o
(143
]
Wiy
o
=
m
e
ia!

own instructional strengths and weakn25525i~ They want to see what it

Ein lEarﬂiﬁg,ESPEhEy'imagiﬁE

or practice thé‘skilis théy’SEe EDGPEfatiﬁg:EEEéths gseg' Théy;hapé

thrnugh field Elpéfle es té discaver ﬁDfE_EbDut the Pr Essioﬁ and

geaéhiﬁgi - . o I

The second factar relatgd to the prg éétivs teache

Fiéjé

mffi

feto
v
W

" what is expected of them 2s-a praf3551onal ‘teacher by observing a -

- eo Bpefatlﬁg teach aﬁd to begin to ﬁést;'at;1ESSE,iﬁ a general sense,




whéther Ehey

want to find

;iﬁstfuétiéﬁi‘-FrES ervice teachers want.to see how to discipline
students, héw to afranée curricular ma;eriais'anﬂ baﬁvts‘dgag;with the
uﬁiqu; 2? rning needs @f‘éaﬁh Stgééﬁt; They want to see what . |
instruction l ' tégigs are m?%t;éfféﬁﬁivé and to detgrmine how
students résgﬁ té'thg §sriausimadgé éf:i;stfuctiona_'Finalf§, ﬁheﬁlwgﬁt
‘to learn the spe ifigs.éf_@ansgingzst“dg t behav zior gnd'iﬁteféétiﬁg
eff 'veiy wiﬁh parénts,ipriﬁgiﬁalé'aﬁd Ottéf teachers. - )

- | studEHLS’- ,

first'thféé fsgtars;dgalt ith expeatati ns that wEfé'passivg sﬁé
facused more on obser viﬁg teachers at work. The expectations in the

. 5 . : . - : B 3 f J ) . .

faurth factor had s_marg'aéﬁivesquality;: Prospective teachers expected
Vs a7 ‘ . . o : Co

that thE would be able ‘to begin to develop their own instructio nal¥

- ¥

students. * The e,p ctat i@ﬁs?f

lﬁta acﬁualiy prCtICE what:thé§ﬁ%ave 1earn & Ibéy expected to have - [

. ) B ) ) = B i *, ~ s ™= N - - .
opportu ﬁitiES to. teach a 'whole class of Stiﬁéﬂthaﬁd Eg_praci1:g~§gm3j@f

ERIC
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'épnéépts, 11 ké team tea;h1ng, gfé implemented and practiced. By

‘opportunity to deal directly with srudents in their new role as

An the 2131% of their cooperating teacher. In essence, prospective

teachers viewed the field experiences as an opportunity to begiﬂ,making
their own instructional choices. ; . s L A

rt

The fifth factor relat Eﬂ to the preservice teachers' ‘expectations

for understanding how ed,ga ion takes-place in different settings.

Field experience stude tf want to see how st udents in d;ffergnt .

"classroom and cultural contexts respond to instruction. By observing

i

and interacting with a variety of teachers, prospec ;e teachers hope to

Hen:e\théy ap?gaf to desire exposure to many_differeﬂt settings to o
facilitate. understanding éf;hcg different students learn and behave.

m

'_chsefvlng many ‘different teachers, field experience stud ﬁts hope - to

devélap_s better sense of how various gasgh:ng technigques can be us

m .,

Finally, praspeativ téa;hérs see Ethfieié experiences as
/ £ . B

le

‘:J‘
m -
:1
rt
=3
1
]

ss) wh

-~
o]
L
w

Many have aﬁi&,beéﬁ_au; of high school for a yvear

%

have their first field'Eﬁpgrigngej They are struggling to adapt their

measure Qf'PrGtEéEiEE'S%DEE the pfeser ice ‘teacher need only‘wgfk with™
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S
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that suchv5;tuatlons will not anly énhance the;r own prof3551aﬁal
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However, the groupings do provide a context for sorting through the
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IMPLICATIONS «
S Preservice teachers-have high expectations for Qﬁat will ‘occur
duﬁ;ng fleld experiences. As cited earlier Book, Byers and Freeman .
. , . R . »

i ©7- 7(1983) found. that algﬁg ulth student teaching, prgséfviéé_;gazhefs view
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There is little doubt that cooperating teachers serve as a powerful

B ‘force in shaping. the behavior Df-pféSPEQEiVE teachers. Copeland (1979),

Price (1961) and Sépefséﬂ and Jovce (1973) have all documented the

ring student

[¥u]
s
o
)
e
a1
i
iy
]
]
o
1]
[n]
by
rt
-
m
(2]
[
[n]
yw]
]
bl
]
ri
[
=l
m
r
m
14
[
juny
m
H
U:I\
B
"‘1‘1\
=t
=]
ﬂ]
(=T}

[y
i
s
2
™
b=
r
iyl
rt
s
o
r
L
'
[
o
p]
o
m
o]
(s
M
H
o
o
)]
"t
rt
ol
<
I
el
Il
o]
s
m
I
n
[
o]
o]
]
et
)
]
[
m
g
o]
Dl
m
[
byl
o
]
£
=
[S]
2]
=3

m
[
E
o
o]
=]
m
=}
(ad
]
V]
-
[s]
o
=’
o
¥
fu
M
ju]
]
L
=
]
Wi
[
e
o
]
et
41}
r
ol
[n]
o]
]
-~
=}
H
m
Ed
bw ]
m
I
re
']
r
[l
o
=
]
Mot
o]
)

experiences better equipped to deal with many of the problems of
teaﬁhiné. When such expectation ns'are met, prospective teach rs will-

likely experience a sense of satisfaction. When the Expectstlmns ‘are . o

not met, frustration and disenchantment will surface. Ihﬂugh it would”

: not be possible or desirable to structure programs to address all

expéztatiaﬁé; it may be deleterious to ignore expectaﬁiaﬁs
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rather than gquantitative terms. A small number of quality, will:planneﬁ

experience will be more efficacious than numerous poorly planned field

experiences represent an important time of praféssiénal development ﬁnd
socialization for preservice teachers, and, ﬁhe nature of their

expectations often serves to éétéfﬁiﬁg:the’extent of their growth.
“fESQBET educators who unde séaﬁd whsf{presafvigé teachers expect will be
riﬁ a position to modify those Expéétatiaﬂs in téfms of extant program
gcalé. Complementary studies fEQBSiﬁgVGﬁ the prgblems of early field

experience students and the expectations and problems of university

supervisors are being conducted by the authors as logical next steps
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Factor 1
Expectations for Assessing
the Complexities of Teaching
Ttem Item T T “Factor
Rank __No. _~ Item e Loading
1 49 I want to find out how to keep students . BOO
interested in learning.
2 48 I want to learn how to keep the attention .795
of the whole class. T C
X 3 47 1 want to learn more about myself--my own -769
: ) § strengths and weaknesses.
4 57 I want to make sure that teaching is the .760
career for me. '
5 56 I want to see if I am really going to like -747
teaching. -
6 46 1 want to learm how teachers deal with | .706
- .attendance; grades," tEStlﬁg and all ‘the
: organizational details
7 53 I.want to gain a betterAunéerstaﬁding of . 684
the special needs of certain students,
especially those with handicaps or
learning difficulties.,
8 52 I want to see how tcachers establish .and . .675
i meet long term and short term goals. -
] _ -~ L N ‘ T
-9 50 1 want to be able to recognize my "weak .644 77
N . spots" in teaching and learn how to : B
' remedy them. ' '
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Factor 2
Expectations for Modeling
Professional Practice
Irem - Iitié,fﬂ — - 7 T o 7777 Factor -
Rank ___No. . _Item R - _Loading
1 z 40 I want to talk to my cooperating teacher .622
about what teaching is really like.
2 41 I want to gain confidence in myself as a .613
", teacher.
_ 3 . .43 _ T,waﬂi to become more acquainted with my =568 ——
future profession. . o~
4 12 I want to see how teachers make and enforce .546
rules for the class.
5 3@ _ I want to see if 1 really have any talent . 541
" teaching. o
6 ’ 33 I want to learn to réeagnizE the different .527
kinds of problems that teachers face during
] . a schoeol day.
7 - 44 I want to find out how teazhers organize .521
their classroom.
g 45 1 want to prepare myself for student .. 505
teaching. ' : : N
"9 36 I want to learn abﬂut all the things - .501
- teachers do, both 1n51de and outside of "
the classroom. T
10 3-“,ﬁ 34 ~ 1 want to learn how' to deal with the .490
- unexpected :
ll_ 35 I want to see how teacherfstudent relation- .469
- ships develﬁp. .
12 ' 11 I want to learn what:tctéxpagt‘af the 456
students and what the students will expect
of me.
i3 8 I want to know what is expected of me in .439
the teachlng professicii.
14 10 . I1-want to become acquainted with a teacher 424
in my field and see how she/he taaches.
15- - - _ 18 1 want to get over my shyness in the o .364

classroom.
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No. ) Item .
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26
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31

ant to see how teachers work with

“parents, the principal and other teachers.

e how a school functions.

et
g,
(i}
pu
rt o
- .
o
L]
[

Tt =t some good ideas about how to
control the students.

I want to learn more about students

learning needs.

ria
teachers.
I want to gain a better understanding of
the overall duties of a teacher.
I want to be able to pass on some of my
" knowledge to students.

1 want .to see how stude
differen

rt

|

1]

rt

=

o]

[~ ™

in

o]
iy

Ky

[
o
)
]
=}
=)
o]
=
m
s
[=n
]
=
oy
¥
-
m
.‘ﬂl *
;P
o
]
'
(1
H
]
]
Lal

I want to learn mc
teaching techniques.
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Expectations for Practicing Tecaching Skills

17

style.

Ttem Item - . Factor

Rank No. o L _Item _ . ) Loading

1 32 1 want the chance tae teach the whole .649

z 29 .545

3 15 I want the opportunity to practice class- 415
room management skills.

4 4 1 want to get experience in front of a 405
group of students.

5 16 1 want to practice making my own .400
insrruerional choices and decisions.

6 55 . I want to test some of the theories I have .333
learned in classes.

7 24 1 want to get ELpEfiEﬂEE thinking on my .322
feet. by answering students' questions and
correcting problems. '

8= 30 - 1 want to learn more abaut planning .317
feallstlc lessons. :

7 1 Haﬂt to begin to develop my - own taaahlng ' .304
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t ee and learn more about urban .580
r inner city schools.

it
[
L
[
£
=}

schools .558

nd
L
-

I ws to see how inner cit
differ from suburban schools.

n

6 2 I want to observe a variety of teachers -299
school setting.
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Expectations for Dealing Direectly with Students

|3 |
b et
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want the chanece to work with students -458
in small groups.

o stude

3 19 I want to provide hel n
1 n school.

who are having troubl

o
o

L
i

I want a chance to work one-to-one with .255
students. :

2
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